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Honors & AP Writing Rubric 
 Advanced  

(A Level work -10) 
Proficient  
(B Level Work – 9) 

Basic  
(C Level Work – 7-8) 

Below Basic  
(D Level Work – 6) 
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Students working at this level engage 
fully every assignment and demonstrate a 
willingness to examine their own 
thinking and assumptions about and in 
their writing. All work reflects a level of 
thoughtfulness and engagement with the 
process that goes beyond a superficial 
level.  Students’ writing demonstrates 
clear and obvious improvement between 
the beginning and the end of the process, 
indicated by increased mastery of writing 
benchmarks for grade level (at an 
appropriate level of sophistication for  
honors students). 
 

Students working at this level competently 
engage every assignment and consistently 
attempt to examine their own thinking and 
assumptions about and in their writing. The 
majority of students’ work reflects a level 
of thoughtfulness and engagement with the 
process that goes beyond a superficial level.  
Students’ writing demonstrates clear 
improvement between the beginning and 
the end of the process, indicated by 
increased mastery of writing benchmarks 
grade level (at an appropriate level of 
sophistication for honors students). 

Students working at this level do not yet 
engage every assignment and inconsistently 
demonstrate a willingness to examine their 
own thinking and assumptions about and in 
their writing. Only a minor portion of the 
student's work reflects a level of 
thoughtfulness and engagement with the 
process that goes beyond a superficial level. 
Students are reluctant to challenge 
themselves in their writing, and as a result 
their work demonstrates little improvement, 
indicated by slight movements toward 
mastery of writing benchmarks grade level 
(at an appropriate level of sophistication for  
honors students). 
 

Students working at this level seldom 
engage any assignment and consistently 
demonstrate an unwillingness to examine 
their own thinking and assumptions. 
Students’ work reflects a very low level of 
thoughtfulness and engagement with the 
process. Some assignments may be 
missing completely.  Students are reluctant 
to exert effort in their writing, and as a 
result their work demonstrates no 
improvement or movement toward 
mastery of writing benchmarks for grade 
level (at an appropriate level of 
sophistication for honors students). 
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l Students enthusiastically and usefully 
craft and revise their proposal.  
Enthusiasm is demonstrated by revisions 
in thinking and significant changes over 
time during the proposal phase.  
 
 

Students actively and usefully craft their 
proposal.   
 

Students submit proposals, but they are 
partially or reluctantly completed work.  
Reluctance is indicated by exceptionally 
brief/generic proposals or proposals that 
have no clear/significant relationship to the 
paper itself. 
 

Students did not submit proposals, or 
submitted proposals after writing the paper 
as an attempt to retroactively create the 
process. 
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 Every draft has undergone meaningful, 
substantive revisions in content, diction, 
syntax, and style, paying special attention 
to the issues covered in comments, 
conferences and essay ambulance 
sessions.   
 

Most writing assignments have undergone 
meaningful revisions in content, diction, 
syntax, and style, paying special attention to 
the issues covered in comments, 
conferences and essay ambulance sessions.   
 

Few writing assignments have undergone 
meaningful revisions in content, diction, 
syntax, and style based on comments, 
conferences and essay ambulance sessions. 
 

Some writing assignments ignore feedback 
from comments, conferences and essay 
ambulance sessions.  
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 Revisions frequently go beyond 

comments, conferences and essay 
ambulance to include the student’s own 
thinking and intention in the work. 

Revisions ocassionally go beyond 
comments, conferences and essay 
ambulance to include the student’s own 
thinking and intention in the work. 

Revisions rarely go beyond comments, 
conferences and essay ambulance sessions 
to include students’ own thinking. 
 

Revisions never go beyond comments, 
conferences and essay ambulances to 
include students’ own thinking. 
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Students consistently and prolifically use 
the right of first say in all phases of 
writing. In drafts, students use the 
comment function. Comments focus on 
specific issues or ask specific questions. 

Students frequently use the right of first say 
in all phases of writing. In drafts, students 
use the comment function., but most drafts 
contain only 1-2 short comments that may 
or may not be focused/specific. 

Students occasionally use the right of first 
say in some phases of writing. First say 
comments are vague and/or clustered at the 
end of the paper. In drafts, students may or 
may not use the comments function. 

Students rarely use the right of first say in 
any phases of writing.   
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 All drafts are submitted within one week 
of receiving the previous draft back.  The 
entire task is complete by or before the 
task end date.  
 

The majority of drafts are submitted within 
one week of receiving the previous draft 
back, and students finish the task within two 
days of the task end date. 
 

Few drafts are submitted within one week 
of receiving the previous draft back. 
Student completes the task within a week of 
the task end date. 
 

Drafts rarely if ever  are submitted within 
a week of receiving the previous draft 
back. As a result, student did not finish the 
process within a week of the task end date.  
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appointments and/or email dialogue with 
me or with peers, as needed.  
OR  
Such conferences were unnecessary for 
this particular task. 
 

Students respond to requested conferences, 
phone appointments and/or email discussion 
with me.  
OR 
Student’s reflection indicates student could 
have benefitted from a conference, but 
chose not to initiate one. 

Students occasionally ignore requests for 
conferences, phone appointments or email 
discussions with me.  
 

The student repeatedly ignores required or 
requested conferences, phone 
appointments or email discussions with 
me, or the student comes to conferences 
unprepared (not bringing drafts, for 
example).  
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Students consistently and diligently for 
all writing days.  

Students wrote consistently and diligently 
for all the writing days with only minor 
difficulties staying on task. 
 

Students consistently had difficulty staying 
on task with their writing and needed 
frequent reminders from instructor. 
 

These students stared at their screens, 
insisted they had writer’s block, engaged 
in off-task behavior or otherwise wasted 
their lab time in non-writing related 
activities.  
 

Students include a thoughtful1 and 
specific critical reflection that 
demonstrates genuine ownership and 
mature understanding2 of their own 
writing process (strengths, weaknesses, 
successes, frustrations).  

Students include a thoughtful and specific 
critical reflection sheet that demonstrates 
some levels of ownership and 
understanding of their own writing process 
(strengths, weaknesses, successes, 
frustrations).  

Students include a partially or reluctantly 
completed critical reflection that may or 
may not be particularly thoughtful or 
specific. The critical reflection demonstrates 
a posture of unwillingness to engage with 
the process, usually through lack of 
ownership. 
 

Students may or may not have completed a 
critical reflection. Perhaps they ran out of 
time to accomplish this before the task 
ended. If they do hand in a reflection 
sheet, it minimally addresses the prompts 
and demonstrates a posture of 
disengagement3 
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Students use examples for their major 
points.  Examples come from a variety of 
drafts and phases.  Students thoroughly 
explain why they made the revisions they 
did, as well as how those revisions 
demonstrate improvement. 
 

Students use at least one example for each 
of their major points.  Examples come from 
a variety of drafts and phases.  Students 
abbreviate the explanations for why they 
made the revisions they did and how those 
revisions demonstrate improvement. 

Students use few examples for some of their 
major points.  Examples may be limited to 
one or two of the drafts.  Student may say 
they made a particular revision because the 
instructor suggested it, but they do not or 
cannot yet articulate how those revisions 
demonstrate improvement. 

Students rarely use examples to support 
their major points.   
 
Students rarely explain why they made a 
revision or how that revision demonstrate 
improvement. 

 
Unacceptable (F Level Work): Is un-submitted, ignores the requirements of the assignment, or violates the Academic Honesty Policy (using the 
words, ideas or organization of another writer and claiming those as his/her own). Work which violates the Academic Honesty Policy is subject to the protocol 
outlined in the Style Guide.   
                                                
1 Thoughtfulness and specificity are demonstrated by multi-sentence answers reflecting complex thinking.   
2 Maturity is demonstrated by taking personal responsibility for their work, including using available tools (like conferencing with the instructor) to resolve problems as they arise.   
3 Disengagement is usually demonstrated by refusing to take responsibility for his/her own procrastination, lack of motivation, lack of initiative, or lack of attention to the issues addressed in class. Occasionally disengagement 
escalates into blaming weaknesses/frustrations on the assignment/instructor rather than taking advantage of the tools available to correct any genuine problems during the writing process. 
 


